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New Faces
Unit 1 / Lesson 1
Overview

Who Are Latinos?
Students will learn about the differences among members of the population,
collectively referred to as ÒLatinosÓ and realize the diversity in geography,
language preferences, and culture among these groups of peoples.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1- Students will be able to verbally communicate their observations about a video showing
North Carolina Latinos engaged in daily life and will be able to write their own definition of the word
Latino.

¥ Activity 2- Students will be able to explain the distinction among the following terms: Latino, Hispanic,
Mexican, Mexican-American, and Spanish.

¥ Activity 3- Students will be able to identify on a map the locations of North, Central, and South
America, the Caribbean, Mexico, and Spain and will be able to explain the languages spoken in these
geographical areas and by Latinos in the United States.

¥ Activity 4- Students will be able to identify the correct structure for Hispanic names.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA - 1 Video Clip

“Many Faces of Latinos”  (Chapter 1 on DVD) - Photo Montage produced by Working Films, 2006
(Runtime 3:08)

Order the free New Faces DVD online or access video clips from the web site.
www.workingfilm.org/newfaces

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Lesson 1 / Activity 1 – The Many Faces of Latinos

OBJECTIVE
Students will be able to verbally communicate their observations about a video showing North Carolina
Latinos engaged in daily life and will be able to write their own definition of the word Latino.

MATERIALS New Faces DVD and DVD player

TOTAL CLASSROOM TIME 15 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the unit and the video clip “Many Faces of Latinos” from Working Films (Chapter 1 on
DVD).

Summary
Latino music accompanies a video montage showing many Latino faces and the many facets of the
lives of Latinos living in North Carolina.

Explain to students that they are beginning a unit of study about the Latino population of North Carolina.
They will explore the contributions of the Latino community to the state. They will also be challenged to
examine their own assumptions about this population of North Carolina residents and will investigate
the challenges that have arisen as the Latino population of North Carolina has grown.

1. Show the video. (Runtime 3:08)

1. Discussion: Ask students to share their impressions of the video.

¥ What kinds of activities were the Latinos in the photographs doing?

¥ Which of the pictured activities were familiar and which were new to them?

¥ How would they describe the music? Is it similar to or different than other Latin music they have
heard?

¥ Do they think it is representative of all Latin music? What other types of Latin music have they
heard?

1. Wrap Up

¥ Summarize student comments and conclude the discussion.

¥ Then ask students to take out their notebooks or journals and write a one to two sentence definition
of the word Latino. Review studentsÕ answers. Then ask students to keep their definition because
they will be referring to it in the next activity.

¥ Finally, remind students that this has been the beginning of a unit that is meant to introduce them
to the fastest growing segment of North CarolinaÕs population.
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Lesson 1 / Activity 2 - Who are Latinos?

TOTAL CLASSROOM TIME:  15 minutes

OBJECTIVE
Students will be able to explain the distinction among the following terms: Latino, Hispanic, Mexican,
Mexican-American, and Spanish.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the topic “Who are Latinos?”

¥ Write the following words on the board: Latino, Hispanic, Mexican, Mexican-American, and
Spanish.

¥ Many Spanish-speaking peoples have immigrated to North Carolina to find a better life. It is a
human tendency to want to lump them all into one group with one label, like ÒLatinos,Ó but that is
not always appropriate. This exercise explores the many differences among peoples in this
population.

1. Discuss with students.

¥ Ask students, ÒWho are Latinos?Ó  -  After students provide responses, explain that most commonly
accepted definition of Latinos is that they are people originating from, or having a heritage related
to Latin America. (Activity 3 helps students define Latin America geographically.)

¥ Ask students, ÒWhat does Hispanic mean?Ó - After students provide responses explain that this
term is often used to collectively refer to Spanish-speakers.  However, it implies a heritage related
to Spain.  Not all Latinos are Spanish-speakers and not all are of Spanish descent. For example,
there are many different indigenous groups throughout Latin America that continue to speak their
native languages. Ask students, ÒWhy might this term not be appropriate as a collective name for
people from Latin America?Ó

¥ Note to Teachers: It is important to note that both Latino and Hispanic are ethnic designations.
Hispanic and Latino individuals may be of any race. Also, as one might expect from the diversity of
individuals and cultures in Latin America there is not unanimity in preference for the term Latino or
Hispanic.

¥ Ask students about the meaning of the term Mexican? Ð How do they hear this term used in their
community? Is it appropriate to use this term to refer to anyone who speaks Spanish or who is from
Latin America? Why or why not?

¥ State that the term Mexican should only be used to refer to someone who is a Mexican citizen. -
Ask students why they think this term has sometimes been used as a blanket term to talk about all
Latinos. (The most likely response is that the majority of Latinos in North Carolina are of Mexican
ancestry or are themselves from Mexico.)

¥ Ask students about the meaning of the term Mexican-American. Explain that Mexican-Americans
are people who are citizens of the United States and have Mexican ancestry. Some students may
be familiar with the term Chicano, which is a term that is used by some Mexican Americans to refer
to themselves.
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¥ Ask students about the meaning of the term Spanish? Have they heard this term used to refer to
people from Mexico or other Latinos?  Ask them if they think this is appropriate.

¥ Explain that it is only appropriate to use the term Spanish to describe a person who is a citizen of
the country of Spain. Not everyone who speaks Spanish is from Spain and therefore should not be
referred to as Spanish. They may speak the Spanish language, but that does not mean that they
are Spanish. Just as we do not call Americans English (our spoken language), we should not call
Mexicans or other Latinos Spanish.

1. Wrap Up

¥ Review the terms with the students, asking them to define each of them. Ask students to take out
the definition of the word Latino that they wrote at the end of Activity 1. Ask students to compare
their definition with the correct definition that was presented in this activity. Ask students what new
understandings they have gained about the use of the words presented in this lesson.  Inform them
that their next activity will help them to understand the geography and languages of Latin America.
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Lesson 1 / Activity 3 – The Latin World and Language

OBJECTIVE
Students will be able to identify on a map the locations of North, Central, and South America, the Caribbean,
Mexico, and Spain and will be able to explain the languages spoken in these geographical areas and by
Latinos in the United States.

TOTAL CLASSROOM TIME 15 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Use a map or globe to facilitate a discussion of the following topics.

1. Latinos are people originating from, or having a heritage related to Latin America.

¥ Explain that Latin America consists of Mexico, Central America, South America and parts of the
Caribbean.

¥ Enlist a student volunteer to find the location of Latin America. It may be beneficial to have
students identify several countries that are part of each of the regions of Latin America. (For
example, Peru, Venezuela, Brazil in South America; Costa Rica, El Salvador, and  Belize in Central
America; Cuba, and the Dominican Republic in the Caribbean; and Mexico)

¥ Ask students, ÒYou can see that Latinos may come from many different countries. Do you think
they all share a common culture, or are there possibly many different cultures?Ó Ask the students to
think about how different the cultures of widespread places in the United States might be; for
instance the difference between the culture of a small town on the coast of North Carolina and the
culture of a large city in Washington state. Point out to students the while there may be some
common characteristics, there are indeed a variety of different cultures found in Latin America.

1. Spanish is the main language in Latin America

¥ Yet in some countries segments of the population speak other languages.

¥ Enlist a student volunteer to find the location of Peru. For example, in Peru, some people speak the
native language Quechua (pronounce this KAYCH wah ).

¥ In Brazil, which is part of Latin America, the national language is Portuguese, not Spanish.

1. Hispanics and Mexicans

¥ If someone is Hispanic, where do they or at least one of their ancestors come from? Enlist a
student volunteer to point to the country (Spain)

¥ If someone is Mexican, where do they come from? Enlist a student volunteer to point to the country
(Mexico)

1. Language preferences of Latinos in the United States are diverse.

¥ Some Latinos consider Spanish their first language, especially if they are the first generation to live
in the U.S.
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¥ Other Latinos in the U.S. consider Spanish to be their second language, with English as their first
language. This is especially true if they are the second or more generation to be born here.

¥ Still other Latinos have ancestors who immigrated to the U.S. from Latin America, but they speak
no Spanish at all. English is their first, and in some cases, only language. (You might ask all
students to raise their hands if they speak more than one language, but do not isolate Latino
students by only asking them.)

¥ This is another opportunity to reinforce the idea that Spanish should not be a term that is used to
refer to someoneÕs nationality simply because they speak the language. Again remind students that
the only people that should be referred to as Spanish are those who are citizens of the country of
Spain.

¥ Also, remind students that they cannot assume that a person speaks Spanish simply because he
or she appears to be Latino.

1. Wrap Up

¥ Ask students to share with a partner two new things they learned about Latin America during this
activity. These could include the names and locations of countries, the languages spoken in these
countries, and the appropriateness of certain terminology to refer to groups of people. Have
several of the pairs of students report back on their new understanding to the entire class.
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Lesson 1 / Activity 4 – What’s in a Name?

OBJECTIVE
Students will be able to identify the correct structure for Hispanic names.

TOTAL CLASSROOM TIME 25 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

STEPS:

1. Introduction

¥ Introduce students to the concept that names and the way they are used vary from culture to
culture

1. Discussion - Determining American names.

¥ A given name is one that is given to a person, usually by his or her parents, as opposed to a family
name, which is inherited. In many countries whose cultures are influenced primarily by the culture
of Western Europe the given name usually appears first. This is true with names in North and
South America. Therefore the given name is commonly referred to as a first name.  However in
most other cultures in the world the family name is usually stated first.

Definitions and explanations of names have been adapted from the Wikipedia article on Given
Names. http://en.wikipedia.org/wiki/Given_name

¥ Ask students to talk about their names. What is their given name? What is their family name? Are
they named after a relative; a grandparent or uncle? Do they know their motherÕs maiden name?
Do some students know of married couples that have different last names? Can they name some
movie stars or pop stars that are married to each other yet have different last names? Ask them
why this might be.

¥ In U.S. traditional marriages, the woman often takes her husbandÕs last name; his family name
becomes her family name. Increasingly some women are deciding to keep their own last name and
some couples are joining their last names with a hyphen.  Ask students why some women might
not want to lose the use of their family name.

3. Discussion - Determining Hispanic names (Example).

¥ Tell students: ÒNow letÕs look at Hispanic names, which is the primary naming system used in Latin
America.  A full Hispanic name includes first name, middle name, and both the paternal and
maternal family name Ò

¥ Example: Use the chart below to explain the following scenario: If Francisco and Teresa get
married and have a child together the childÕs full name will include both his fatherÕs first family
name (Sanchez)and his motherÕs first family name (Morales).

¥ Changing their names at marriage is not something that all women in Latin America do. Many
women may continue to use the name given to them at birth for the entire lives, even if they are



New Faces: Latinos in NC Ð Unit 1 Lesson Plans 9

married. However other women in certain social circles and situations may choose to adopt a
usage that will link them to their husbands.

¥ When a woman is married and changes her name, she drops her motherÕs family name and adds
her husbandÕs family name preceded by the word de.  In Spanish de means of. In the scenario
below TeresaÕs name would become:  Teresa Guadalupe Morales de Sanchez.

¥ It seems to be more common for some women to adopt this usage socially but not to legally
change their names. However, it is again important to note that many women who get married do
not legally change their names, nor change them in practice.

¥ Remind students that when speaking about someone who has two family names it is appropriate to
use both of these names. At times only one may be used, but it would be the first, or fatherÕs,
family name.

Given Name Middle Name First (Father’s)
Family Name

Second
(Mother’s) Family
Name

Man Francisco Jose Sanchez Martinez

Woman Teresa Guadalupe Morales Rodriguez

Child’s Name Oscar Alejandro Sanchez Morales

Teresa’s married
name

Teresa Guadalupe Morales de Sanchez

For more info: http://www.drlemon.net/Grammar/names.html
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5.    Activity - Determining Hispanic names

¥ Refer to the chart below and enlist a student volunteer to figure out what MariaÕs name becomes
when she marries Pedro (if she chooses to change it) and what their childÕs names would be.

Given Name Middle Name Father’s Family
Name

Mother’s Family
Name

Man: Pedro Adriano Rivera Gomez

Woman: Maria Dominga Lopez Santos

Child’s Name

Maria’s married
name

¥ Answer: MariaÕs Married Name: Maria Dominga Lopez de Rivera
   ChildÕs Name: ______ _______ Rivera Lopez

¥ Ask the students to process the following information:
o A new friend from Mexico has the following given name:

Maribel Rodriguez Sanchez Parra
o What is her fatherÕs family name?
o What is her motherÕs family name?

6.   Wrap Up

¥ Ask students to summarize their understanding of the structure of Hispanic names. Check for
understanding by asking students to write their own names with the Hispanic Structure. Ask
students to consider some of the difficulties that may arise for Latinos who have two last names
and live in the United States, where people are accustomed to the use of only one last name.
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Lesson 1 - Optional Internet Extension Activities Geography Games

Students can play on-line games to hone their geography skills.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. GeoSpy Game
A fast-paced map game from National Geographic where students identify continents, countries, states
and providences.

¥ www.nationalgeographic.com/geospy

1. Social Studies map and geography games
The following websites offer additional interactive map and geography games that include geography of
Latin America.

¥ http://www.lizardpoint.com/fun/geoquiz/index.html

¥ www.atlapedia.com

¥ http://www.quia.com/pages/all.html

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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New Faces
Unit 1 / Lesson 2
Overview

Latinos in North Carolina
Through the viewing of documentary film clips and classroom discussion,
students will understand the timeline for Latino migration into the United States,
and the reasons why Latinos have been coming to North Carolina.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1- Students will be able to communicate the patterns of Latino migration to North Carolina.
Students will be able to identify the various countries of origin from which Latinos emigrate.  Students
will also recognize that some Latinos in North Carolina are U.S. citizens, others are here working with
permission, and other are undocumented workers. Students will be able to explain the push and pull
factors that affect immigration worldwide and will be able to state the reasons why Latinos are
immigrating to the United States.

¥ Activity 2 - Students will be able to report the change in the number of Latinos living in North Carolina
over a 35 year period and will be able to share information about the make-up of North Carolina’s
Latino population.

¥ Activity 3 – Students will be able to determine when and why their own families or ancestors came to
North Carolina.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA 1 Video Clip

“From Latin America to North Carolina” (Chapter 2 on DVD) - Film Clip from  Nuestra Comunidad-
Latinos in North CarolinaÓ By Joanne Hershfield and Penny Simpson, New South Productions, 2001.
(Runtime 3:47)

Order the free New Faces DVD online or access video clips from the web site.

www.workingfilm.org/newfaces

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Lesson 2 / Activity 1 - Why Do They Come?

OBJECTIVE
Students will be able to communicate the patterns of Latino migration to North Carolina.  Students will be
able to identify the various countries of origin from which Latinos emigrate.  Students will also recognize that
some Latinos in North Carolina are U.S. citizens, others are here working with permission, and other are
undocumented workers. Students will be able to explain the push and pull factors that affect immigration
worldwide and will be able to state the reasons why Latinos are immigrating to the United States.

MATERIALS New Faces DVD and DVD player.  Internet access for NPR story online

TOTAL CLASSROOM TIME 60 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Background Information on Immigration

As students begin to discuss Latino immigration to the Unites States it is essential to give them background
on the definition of immigration and the history of modern immigration. Today when we speak about
immigration we refer to the movement of people from one country to another. However, human migration
has been happening for thousands of years. An immigrant is a person who plans on taking up long-term
residence in a new country. Therefore tourists and other short term visitor cannot be called immigrants.

It is also essential to differentiate between legal and illegal immigration. In the current climate of a national
debate on immigration, students may associate the word immigration with illegal immigration only. Teachers
must clarify that people immigrate, or move from their home country to a new country, in one of two ways.
They may do so with the proper documents including visas, passports, or other documentation, or they may
do so as an undocumented immigrant, who does not have official permission to be live and work in a
country.  Also, there are seasonal migrant workers who are also considered to be immigrants, some of
whom may be legal immigrants and some who may be undocumented.

Our current way of thinking about immigration has been shaped by the development of nation-states with
detailed requirements for citizenship, international travel, border control, and immigration. Many of these
practices were begun in the 19th century. A nation state is Òthe homeland of a nation defined by shared
ethnicity and/or culture.Ó Because many immigrants to a nation-state have a different ethnicity and culture
than the majority population of that state, immigration has become a political and social issue and has
created some social tensions in the countries into which immigrants have moved.

There are both push and pull forces that cause migration. That is, certain negative factors in the place of
origin push people away, and positive factors in the place to which they will move pull them there. Often, the
major push and pull factors are related to economic opportunity and standards of living that vary between
the home country and the destination country.

Definitions and Immigration history adapted from Wikipedia’s Article on Immigration. See Wikipedia,
Immigration, http://en.wikipedia.org/wiki/Given_name

1. Opening with discussion

¥ Begin with a review, asking students to identify possible countries of origin of Latinos. If any Latino
students are in the class, ask if they are willing to share their own or their familyÕs country of origin.
However do not push students to do so, and never ask a student to share his or her immigration
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status. That is, you would not want to ask a student whether or not he or she is an undocumented
immigrant because this could not only embarrass the student but could also have a negative social
and emotional impact on the student.

¥ Share the following facts about North CarolinaÕs Latino population with your students. Let them
know that while they are going to be learning a lot about recent movement by Latinos to North
Carolina, it is important to remember that some North Carolina Latinos have lived here for a long
time or for their entire lives.

2. Introduce the Clip “From Latin America to North Carolina” from Nuestra Comunidad-Latinos in
North Carolina (Chapter 2 on the DVD).

Summary
In this clip, each person introduces him/herself, by telling where he/she is originally from and why
he/she came to North Carolina. Some have moved here fairly recently and some moved here many
years ago, reflecting the diverse stories of North Carolina Latino immigrants. We will also hear from
individuals who discuss the increase of the population of Latinos in North Carolina.

3.  Show the Clip. (Runtime 3:47)

4. Discuss the clip.

Discuss with your students how their assumptions about Latinos might have differed from the featured
individualsÕ places of origin and the occupations mentioned in the clip. Possible discussion questions
include:
¥ How would you describe the different men and women in the film clip?
¥ What are some of their occupations?
¥ Name some of the reasons they moved to North Carolina.
¥ How long have they lived here?
¥ Where are they coming from? Talk about the fact that some moved to North Carolina from other

countries and some moved from other states within the U.S.
¥ Nolo Martinez is the Director of the Office for Latino Affairs for the state of North Carolina.  What

was the statistic about Latinos that he mentioned?

NC FACT: Hispanics accounted for 7% of NC population (600,913 people) in 2004
Taken from a 2006 study, The Economic Impact of the Hispanic Population on the State of North
Carolina, by the Kenan Institute of Private Enterprise at UNC Chapel Hill
Available online at http://www.kenan-flagler.unc.edu/ki/reports/2006_HispanicStudy/

NC Facts:
¥ Ò41.4 percent of the stateÕs Hispanics are native-born U.S. citizens. The remaining 58.6 percent

of the stateÕs Hispanic population are foreign-born and either have become naturalized citizens,
obtained a visa, or have migrated to North Carolina without legal authorization.Ó (p.20)

¥ ÒUnauthorized residents constitute 45 percent of North Carolinas Hispanic population.Ó (p.20)
Taken from a 2006 study, The Economic Impact of the Hispanic Population on the State of North
Carolina, by the Kenan Institute of Private Enterprise at UNC Chapel Hill
Available online at http://www.kenan-flagler.unc.edu/ki/reports/2006_HispanicStudy/
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5. Watch the clip again

¥ Ask students to watch the same clip again and to create a table listing the immigrants in the film,
their countries of origin and occupations.

SAMPLE TABLE

Name of
Immigrant

Country of
Origin

Occupation Reason
for Immigrating

6.   Examining Reasons for Immigration

¥ Explain to students that forces that cause immigration can be grouped into two categories: Push
Factors and Pull Factors.

¥ Push Factors are the negative things that cause people to move away from a particular place.

¥ For example, a weak economy that makes people unable to find work and feed their family
would be a push factor. This is one of the most common push factors for immigrants from Latin
America.

¥ The other most common push factor is violence. There may be war or people may be suffering
violence because of their religious or political beliefs.

¥ Introduce students to the economic push factors in Latin America with an article from National
Public Radio about the lack of economic opportunity in El Salvador and a slideshow of images
showing poverty there. After students view the slideshow and read the captions, ask them to
think about whether or not they would consider leaving a place like that to come to the United
States.

NRP STORY ONLINE: The Trail of Latino Migration: Leaving Home
Coffee Collapse Sparks Central American Exodus to U.S (Morning Edition, 09/29/03)
http://www.npr.org/templates/story/story.php?storyId=1447891

¥ Pull Factors are the positive things about a place that cause people to want to move there.

¥ The most common pull factors are better economic opportunity and a desire to be with family.

7. Identifying additional Push and Pull factors for N.C. Latino immigration.

¥ Ask students to go back through the reasons that people in the film clip expressed for coming to
North Carolina. Students should label each reason as a pull factor, push factor, or both.
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¥ Students should identify additional push and pull factors that they think might be affecting Latino
immigration to North Carolina.

7. Wrap Up

¥ Take this time to review definitions and main points of this lesson.  An immigrant is any person who
has come to a new country from his or her home country. These individuals may have come here
through legal channels with documentation or they may have come without documents. There are
push and pull factors that cause immigration throughout the world.

¥ Later in the unit students will further examine the differences between the experiences of
documented and undocumented immigrants.
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Lesson 2 / Activity 2  - Independent Research Exercise

OBJECTIVE
Students will be able to report the change in the number of Latinos living in North Carolina over a 35 year
period and will be able to share information about the make-up of North Carolina’s Latino population.

MATERIALS The Changing Hispanic Population in North Carolina worksheet (download from New Faces
web site)

TOTAL CLASSROOM TIME 25 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduction

¥ Ask students to indicate whether or not they believe the Latino population in North Carolina has
been increasing.  What observations about their communities give them this impression? Share
with them that they will be doing some investigation in order to test their hypotheses.

1. Create a plan of investigation – Handout worksheet.

¥ Share with students the worksheet entitled The Changing Hispanic Population in North Carolina.
Review the questions with students, assuring that they understand what information they will be
attempting to find. Tell students that they will be answering these questions with information that
they find in a study called The Economic Impact of the Hispanic Population on the State of North
Carolina. This study was conducted by professional researchers at the Kenan Institute of Private
Enterprise at UNC Chapel Hill. The organizations that asked for the study to be done were the NC
Bankers Association and the Mexican Consulate in North Carolina.

1. Conduct the Investigation. Students may find the answers to the questions in one of two ways.

¥ Option 1 - Students can refer to selected tables and figures from the report found on page 2-3 of
the student handout to find answer the questions.

¥ Option 2 - Ask students to do this investigation online, going directly to the electronic copy of the
study report. This document can be found at the following web address.
http://www.kenanflagler.unc.edu/assets/documents/2006_KenanInstitute_HispanicStudy.pdf
HINT: Students can find the required information on pages 1-3 & 8.

1. Wrap Up

¥ Share answers as a class and discuss the results. Were students surprised by any of the
information they found out? Were any of their assumptions confirmed?  Do any of the results
challenge assumptions or stereotypes that students had previously held about Latinos in North
Carolina?
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Lesson 2 / Activity 3 - Did My Family Immigrate?

OBJECTIVE
Students will be able to determine when and why their own families or ancestors came to North Carolina.

TOTAL CLASSROOM TIME 20 minutes

NOTE This activity involves a homework assignment and follow up during the next class period.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Instruct students to look into the reasons for how and why their family is in North Carolina, be it
recently or in the past.

1. Interview family members.

¥  Give students the following homework assignment:

¥ ÒTalk with your parents or other relatives about when, why, and how your immediate family or your
ancestors came to the United States. Take notes, and be sure to think about the pull and push
factors that affected their immigration. Bring the results of the investigation to share with
classmates in order to discuss the similarities and differences between family experiences.Ó

1. Compare and discuss.

¥ The following day ask students to explore and discuss similarities between the push and pull
factors of their own familiesÕ immigration and those of Latinos arriving in North Carolina today.
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Unit 1 Vocabulary – About Latinos

Buying Power: The total disposable personal income of residents, of a specific geographic area, that is
available after taxes, for spending on goods and services

Census 2000: The official name for the last census conducted (a new census is taken every 10 years).

Census: An official, usually periodic record of a population, often including the collection of related
demographic information.  This is an official registration of the number of the people, the value of their
estates, and other general statistics of a country.  While the most accurate record of the population living in
the United States, it still fails to include ALL individuals.

Census Bureau: The bureau of the Commerce Department responsible for taking the census.

Chicano: A cultural identity for persons who live in the United States and have a strong sense of Mexican or
Mexican-American ethnic identity and an accompanying political consciousness. The term's meaning has
changed over time and varies regionally. It is worth noting that not all Mexican Americans proud of their
heritage use the term Chicano.*

Hispanic: One of several terms to categorize any person, of any racial background, of any country and of
any religion who has at least one ancestor from the people of Spain or Spanish-speaking Latin America,
whether or not the person has Spanish ancestry. It is therefore not a racial term, although as used in the
United States it often carries racial connotations. As many millions of people who speak Spanish are not of
true Spanish descent, and millions more live in Latin America yet do not speak Spanish or claim Spanish
heritage (e.g., Brazilians) this term is incorrect as a collective name for all Spanish-speakers, and may
actually be cause for offense.*

Latin America: Countries of the Western Hemisphere south of the United States, especially those speaking
Spanish, Portuguese and French.  Latin America includes South America, Central America and the
Caribbean.

Latin American: A person originating from countries of Latin America (e.g., in South America: Argentina,
Brazil, Bolivia, Colombia, Venezuela, Ecuador, Uruguay, Paraguay, Chile, and Peru; in Central America:
Honduras, Panama, Guatemala, El Salvador, Belize, Costa Rica and Nicaragua; in North America: Mexico;
and in the Caribbean: Puerto Rico, Cuba and the Dominican Republic).

Latino/a: People originating from, or having a heritage related to, Latin America.  However, this term is an
umbrella for many nationalities.  This term is also used interchangeably with the word Hispanic.

Mexican: The nationality of the natives of Mexico.  This term is not  appropriate to designate those people
who are citizens of the United States who are of Mexican ancestry.

Spanish: An adjective to describe people who are citizens of Spain. A noun used to refer to the language
spoken in the country of Spain and in other countries that were colonized by Spain. This term is often used
in the United States to refer to any person that speaks Spanish. It is inappropriate to use this way. A person
from Mexico is not Spanish. He may speak the Spanish language, but he is not Spanish, just as a person
from the United States who speaks English is American, not English.

*Source for these definitions are their respective Wikipedia Articles.     www.wikipedia.com
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Unit 1 Evaluation: About Latinos

1. Imagine that you are a new English as a Second Language teacher and you want to get to know your
Latino students better. As they introduce themselves, what do you immediately know about their family
names? Design a questionnaire to use when interviewing each Latino student, exploring his or her
country of origin, the reasons for his or her migration, and the challenges you believe he or she might
face.

2. You have learned some of the reasons why many Latinos come to North Carolina. Do research about
different migrant stories, then compare and contrast two stories Ð perhaps one of a migration of a family
in 1900 and one of a Latino family in 2000. Explain the differences and similarities. (If your class
completed Unit One of One the Job in North Carolina available at www.workingfilms.org , use one of
those stories.) Explain whether you believe the migration was voluntary or involuntary and why.

3. Prepare a hands-on map of Latin America so that an elementary or middle school teacher could use it
in the classroom to teach students the geography of this part of the world. Investigate the country of
origin of some fellow students, to see if the population data that you explored in Lesson 2 Activity 2
matches up with the demographic information of students at your school.

4. Compose a survey to gather information about Latinos in your community.  You decide what
information you would like to discover Ð but you might include how long they have lived in North
Carolina, if they are immigrants, their reasons for coming here, if their family is with them, their
occupation, the country of origin of their families, etc.  Note: If you intend to really use this survey, you
may need to have it translated to Spanish. It may be interesting to use these same survey questions to
learn about non-Latinos in your community as well.


