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community groups and non-profits to use in social justice outreach and education initiatives.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Unit 4 Ð Latino Challenges and Contributions

Lesson 1 Ð Immigration Challenges 2
¥ Activity 1 Ð Fairness and the Law (DVD required) 3
¥ Activity 2 Ð Undocumented Workers (DVD required) 5
¥ Optional Internet Extension Activity 6

Lesson 2 Ð Striving for a Better Life 7
¥ Activity 1 Ð Immigration Law vs. Family Law (DVD required) 8
¥ Activity 2 Ð Hopes and Dreams (DVD required) 9

10
Lesson 3 Ð Latino Economic and Labor Contributions
¥ Activity 1 Ð Are Latinos Taking Jobs from Other NC residents? (DVD required) 11
¥ Activity 2 Ð Latino Economic Contributions (DVD required) 12
¥ Activity 3 Ð Different Voices (Handout required) 13
¥ Activity 4 Ð Hispanic Economic Impact in NC (Handout required) 15
¥ Activity 5  Ð Class Discussion About Latino Credit Union 16
¥ Activity 6  Ð Latino Businesses in Your Community 17
¥ Activity 7 Ð What Jobs Do You See Latinos Doing in Your Community? 18

Lesson 4 - Cultural Diversity 19
¥ Activity 1 Ð What is Cultural Diversity? (DVD required) 20
¥ Activity 2 Ð Play the Language Game 21
¥ Activity 3 Ð Melting Pot or Ethnic Stew? 22

Vocabulary 24

Evaluation suggestions 26



New Faces: Latinos in NC Ð Unit 4 Lesson Plans 2

New Faces
Unit 4 / Lesson 1
Overview

Immigration Challenges
Students will learn about the differences between documented and
undocumented persons living in the United States. They will understand the
constant threat of deportation that undocumented Latino immigrants face.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1- Students will be able to define several terms related to U.S. immigration law and will be able
to summarize their understanding of the process of deportation from the United States.

¥ Activity 2 - Students will be able to verbally communicate some of the difficulties faced by
undocumented immigrant workers and will be able to explain the process of applying to come to the
United States with a visa.

¥ Internet Extension Activity - Students will be able to gain an understanding of the rigorous process of
attaining lawful permanent residence (LPR) or a "green card".

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA Ð 2 video clips

ÒTemporary Protective StatusÓ (Chapter 11 on DVD) - Film clip from Los Trabajadores/The Workers, By
Heather Courtney, (Runtime: 3:36)

ÒPay Me For My Work!Ó (Chapter 12 on DVD) - Film clip from Los Trabajadores/The Workers, By Heather
Courtney, (Runtime 2:30)

Order the free New Faces DVD online or access video clips from the web site.
www.workingfilms.org/newfaces
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Lesson 1 / Activity 1 Ð Fairness and the Law

OBJECTIVE
Students will be able to define several terms related to U.S. immigration law and will be able to summarize
their understanding of the process of deportation from the United States.

MATERIALS New Faces DVD & player

TOTAL CLASSROOM TIME 30 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the video clip ÒTemporary Protective StatusÓ from Los Trabajadores/ The Workers
(Chapter 11 on DVD).

Summary
The U.S government has offered ÒTemporary Protected StatusÓ (TPS) to citizens from Honduras and El
Salvador who came to the United States due to Hurricane Mitch in November 1998.  In this clip, we are
introduced to Juan, an immigrant from El Salvador, who decides to take advantage of this amnesty and
thus become a documented resident.  However, as it turns out, Juan does not qualify, because he
arrived after the designated dates for the amnesty and is instead deported. We follow his story until the
date he has to leave the United States.

2. Show the clip. (Runtime 3:36)

3. Clarify the terms ÒVoluntary DepartureÓ, ÒTemporary Protected Status (TPS)Ó and ÒForced
RemovalÓ.

¥ Due to Hurricane Mitch in November 1998 Juan arrived in the US too late to receive Temporary
Protected Status (TPS).  TPS only benefits those who got in before December 31, 1998.  Juan
arrived in March of 1999. At his deportation hearing, Juan receives Òvoluntary departure,Ó and
the judge orders him to leave the country by October 6, 2000.  Failure to do so would result in
JuanÕs arrest, detention, and Òforced removalÓ by the Immigration and Customs Enforcement
Agency (ICE).

¥ Forced Removal happens when ICE detains a person for an immigration violation, removes the
person from the United States, and returns the person to his or her home country using
government funds. This is what is meant by the term deportation.  If a person who has an
immigration violation is sure that they have no means of qualifying to stay in the United States he
or she may request from an immigration judge to have voluntary departure. This means that the
Immigration and Customs Enforcement Agency wants to remove the person from the U.S., but,
instead of being forcibly removed, the person agrees to voluntarily leave the United States within a
certain limited period of time and pay for his or her own transportation back to the home country.
Some people choose voluntary departure because it has fewer negative consequences for them
than would forced removal.

4. Direct a class discussion about JuanÕs deportation. To start the discussion, check for
comprehension.

¥ What are the differences between documented and undocumented immigrants?
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¥ Discuss JuanÕs situation.

¥ What did the U.S. government offer to immigrants from El Salvador and Honduras due to the
catastrophes caused by Hurricane Mitch?

¥ Why could Juan not take advantage of ÒTemporary Protected Status?Ó

¥ What happened at JuanÕs deportation hearing?

¥ How does Juan feel about having to leave the United States?

5. Wrap-up

Randomly assign students to two different groups. The first group must develop reasons to support
JuanÕs order for removal. The second group must develop a list of reasons why Juan should not be
removed from the U.S. In a respectful and controlled manner allow the two groups to offer their
arguments. Create an informal debate on this issue, encouraging students to use factual arguments to
back up their claims.
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Lesson 1 / Activity 2 Ð Undocumented Latino Workers

OBJECTIVE
Students will be able to verbally communicate some of the difficulties faced by undocumented immigrant
workers and will be able to explain the process of applying to come to the United States with a visa.

MATERIALS New Faces DVD & player

TOTAL CLASSROOM TIME 20 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce a video clip ÒPay Me for My Work!Ó from Los Trabajadores/The Workers (Chapter 12
on DVD).

Summary
This scene takes place outside of Austin, Texas, on a day labor site, where employers can pick up
workers for the day.  Some workers are complaining about certain employers who refuse to pay them.
Mack Martinez, from the County AttorneyÕs Office, tells a group of workers that he knows some
employers do not pay, and although threats have been made toward these workers, he wants the
workers to report these people.  Then the scene shifts to two police officers telling workers who have
received checks from employers with insufficient funds that they are going to investigate the matter on
behalf of the workers.

Key points
¥ Undocumented Latino workers face many difficulties.
¥ Some undocumented Latino workers do not get paid for work they have completed and do not go

to the authorities for fear of retribution.
¥ Many Latino workers face discrimination and prejudice.

2. Show the clip. (Runtime: 2:03)

3. Lead a classroom discussion, and check for comprehension.

¥ What is the Austin labor day site?
¥ Why were the workers yelling, ÒHe doesnÕt pay!Ó to a truck driving by?
¥ What did Mack Martinez, from the County AttorneyÕs Office, tell the crowd of workers?
¥ What was the situation the police officers were investigating?
¥ What reasons might undocumented workers have for not reporting employers who do not pay

them?
¥ List some of the difficulties faced by undocumented Latino workers.
¥ What are some ways to improve the situation?

4. Wrap up
Summarize the discussion by asking several students to share what they have learned about the plight
of undocumented workers in the U.S.
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Optional Internet Extension Activity 1 Ð Immigrating Legally to the U.S.

OBJECTIVE
Students will be able to gain an understanding of the rigorous process of attaining lawful permanent
residence (LPR) or a "green card".

TOTAL CLASSROOM TIME 30 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Research and explore the U.S. Citizenship and Immigration Services (USCIS) website and find
the steps to follow to enter the country legally.

¥ Go to www.uscis.gov

¥ Click on the link that says New to Immigration? Learn about visiting the U.S. temporarily as a
visitor (tourist, student, or worker) or permanently.

¥ Then Click on Permanent Resident (Green Card)

2. Investigate the two primary immigration Categories.

¥ On the following page students can find links to information on the two most common
immigration categories: immigration through a family member and immigration through
employment. Students can also learn about the limited number of diversity visas.

3. Write a Guide to Legal Immigration.

¥ Students can then write their own guide to legal immigration, including the basic requirements
for the different paths to permanent residency and the challenges that many people would face
in meeting these requirements.
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New Faces
Unit 4 / Lesson 2
Overview

Striving for a Better Life
Students will meet a Mexican man who puts Òfamily lawÓ above all else. Students
will learn that some Latino workers are here to work and send money home.
They will understand that some Latino workers have brought their families to the
United States, intending to stay and give them a better life.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1 - Students will be able to summarize their understandings of an individual Latino immigrant’s
decision to come to the United States and will collect data about their own families.

¥ Activity 2 - Students will discover that many of their own families also came to North Carolina to work
and in search of a better life. Students will be able to observe and communicate in writing the
similarities and differences that they notice in different parents’ hopes and dreams for their children.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA - 1 Video Clip

ÒRamonÕs Family LawÓ (Chapter 13 on DVD) - Film clip from Los Trabajadores/The Workers, By Heather
Courtney, (Runtime:57)

Order the free New Faces DVD online or access video clips from the website.
www.workingfilms.org/newfaces

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Lesson 2 / Activity 1 Ð Immigration Law vs. Family Law

OBJECTIVE
Students will be able to summarize their understandings of an individual Latino immigrant’s decision to
come to the United States and will collect data about their own families.

MATERIALS New Faces DVD & player

TOTAL CLASSROOM TIME 15 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the video clip ÒRamonÕs Family LawÓ from Los Trabajadores/The Workers (Chapter 13
on DVD).

Summary
We meet Ramon, who entered the United States illegally seeking work.  He states in the film that
although he understands that he has broken U.S. immigration law, he feels he has followed Òfamily
lawÓ- which is to provide for his family.  We see images of RamonÕs family back in Mexico, his wife and
two daughters, who are now teenagers.  He says he would much rather be with them in Mexico, but
their financial reality does not permit it.

2. Show the clip. (Runtime :57)

3. Lead a classroom discussion and check for comprehension.

¥ Why is Ramon in the United States?

¥ What does he mean by Òfamily law?Ó

¥ Discuss the pictures of RamonÕs family that you saw in the film.

¥ Why does Ramon say the following about his family, ÒWe need to be strong and see the reality of
life?Ó

¥ What were RamonÕs hopes and dreams for his wife and family?

4. Wrap Up - Assign students a homework assignment. Ask students to do the following:

 Talk with your parents / caregivers about their hopes and dreams for your family.

 Take notes and be prepared to share in class
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Lesson 2, Activity 2 Ð Hope and Dreams

OBJECTIVE
Students will be able to observe and communicate in writing the similarities and differences that they notice
in different parents’ hopes and dreams for their children.

MATERIALS New Faces DVD & player.  NOTE: This activity requires that students have completed the
homework project assigned in the previous activity.

TOTAL CLASSROOM TIME 25 minutes

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Watch the video clip ÒRamonÕs Family LawÓ  (Chapter 13 on DVD) from Los Trabajadores/The
WorkersÓ again (Runtime :57)

Summary
We meet Ramon who entered the United States illegally seeking work.  He states in the film that
although he understands that he has broken U.S. immigration law, he feels he has followed Òfamily
lawÓ- which is to provide for his family.  We see images of RamonÕs family back in Mexico, his wife and
two daughters, who are now teenagers.  He says he would much rather be with them in Mexico, but
their financial reality does not permit it.

2. Ask students to recall RamonÕs hope and dreams for the future.

3. On the board, create a list of RamonÕs hopes and dreams for his family.

4. Guide a discussion among students about what they learned from their parents / caregivers
about their hopes and dreams for their families.  Discuss the following.

¥ Compare and contrast your parentsÕ/ caretakersÕ hopes and dreams for your future to that of
RamonÕs hopes and dreams for his wife and daughters.

¥ Compare and contrast your parentsÕ/caretakersÕ hopes and dreams for your future to those of your
classmates.

5. Wrap up

¥ Ask students to write a 4-5 sentence description of their observations of the similarities and
differences between their own parentsÕ hope and dreams for their children and those of Ramon.

¥ Finish with a discussion of how most people have similar aspirations for happiness, success, and
safety for their families.
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New Faces
Unit 4 / Lesson 3
Overview

Latino Economic and Labor Contributions
Students will learn about the economic and labor contributions of Latinos to the
state by examining two Latino owned businesses that have been established in
North Carolina.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1- Students will be able to explain arguments that are made about the Latino workforce in
North Carolina.

¥ Activity 2 - Students will be able to list the services offered at two different Latino owned businesses
and will be able to generate ideas about the benefits to the community of Latino businesses.

¥ Activity 3 - Students will be able to evaluate and analyze arguments made about immigration and
economics and will be able to respectfully communicate their own opinions after fact-checking the
arguments used by others.

¥ Activity 4- Students will be able to identify the main idea and supporting detail of an article on the
economic impact of Hispanics (Latinos) on North Carolina

¥ Activity 5 - Students will be able to verbally communicate the mission and benefit to the community of
the Latino Credit Union in Durham. Students will also be able to identify reasons that the credit union
was established.

¥ Activity 6 - Students will be able to identify Latino-owned businesses in their own community and will
be able to analyze the benefits of these businesses for their local economy and for the Latino
population.

¥ Activity 7 - Students will be able to identify jobs commonly held by Latino members of their community.
Students will be able to offer analysis about the reasons why many Latinos may be engaged in these
types of work.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA Ð 2 video clips:

ÒLatinos in the WorkforceÓ  (Chapter 14 on DVD) - Film clip from Nuestra Comunidad-Latinos in North
Carolina, By Joanne Hershfield and Penny Simpson, New South Productions, 2001. (Runtime: 3:15)

ÒLatino Financial ContributionsÓ  (Chapter 15 on DVD) - Film clip from Nuestra Comunidad-Latinos in
North Carolina, By Joanne Hershfield and Penny Simpson, New South Productions, 2001. (Runtime: 2:05)

Order the free New Faces DVD online or access video clips from the web site.
www.workingfilms.org/newfaces

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Lesson 3 / Activity 1 Ð Are Latinos Immigrants Taking Jobs from Other North Carolinians?

OBJECTIVE
Students will be able to explain arguments that are made about the Latino workforce in North Carolina.

MATERIALS New Faces DVD & player.

TOTAL CLASSROOM TIME 20 minutes
ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ

1. Introduce the unit topic Latino Labor Contributions and the film clip ÒLatinos in the WorkforceÓ
from Nuestra Comunidad-Latinos in North Carolina. (Chapter 14 on DVD)

Summary
We watch images of the Latino Festival taking place in Newton Grove, North Carolina, while Melinda
Wiggins, director of Student Action with Farmworkers tells us that although Latinos have never taken
jobs away from anyone, this is still the perception among some people in North Carolina communities.

Alberto Herrera-Jefferson, originally from Peru, discusses the fact that although Latino immigration is a
relatively new phenomenon in North Carolina, it has been an important immigration because Latinos
are taking jobs in a broad base of categories, including agriculture, construction, processing plants and
landscaping.

Dan Gerlach, from the North Carolina Justice Center, in a speech to the Hispanic Chamber of
Commerce in Durham, shares that statistics show Latino immigrants are not taking away jobs from
Americans.  He gives examples.

A welding instructor from the Wake Tech Community College in Garner, NC, explains that the demand
for North Carolina workers, specifically in this field, is tremendous.  It seems to him that some Latinos
are especially interested in Òhands-onÓ trades - electricians, plumbers, and welders.

2. Show the clip. (Runtime 3:51)

3. Lead a class discussion.

¥ Name some reasons why there are Òanti-immigrantÓ sentiments in some communities in North
Carolina.

¥ What types of jobs are Latinos mostly taking?
¥ Why is there such a demand for these types of occupations?
¥ Discuss the statistics that Dan Gerlach presents to the Hispanic Chamber of Commerce in

Durham.
¥ What does the welding instructor from Wake Tech Community College state about Òhands-onÓ

work?

4. Wrap up

¥ Ask students to consider their own ambitions and plans for employment. Are any students
interested in pursuing careers in any of the areas in which Latinos are a large part of the
workforce?
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Lesson 3 / Activity 2 Ð Latino Economic Contributions

OBJECTIVE
Students will be able to list the services offered at two different Latino owned businesses and will be able to
generate ideas about the benefits to the community of Latino businesses.

MATERIALS New Faces DVD & player.

TOTAL CLASSROOM TIME 25 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce film clip ÒLatino Financial ContributionsÓ  from Nuestra Comunidad-Latinos in North
Carolina (Chapter 15 on DVD)

Summary
This film clip offers two examples of the financial contributions Latinos have made to the economy of
North Carolina.  In June 2000, the Latino Credit Union was inaugurated in downtown Durham, North
Carolina.  Iv‡n Parra, director of El Centro Hispano, addresses the crowd. We are also introduced to
Marco Rold‡n, originally from Guatemala, who owns El Mandado, a Latino commercial center that
offers a multitude of services, including a supermarket, laundromat and an international shipping center

2. Watch the Clip (Runtime 2:05)

3. Ask students to answer the following questions in their notebooks.

¥ What is the Latino Credit Union?
¥ Where is it located?
¥ Describe the services offered at ÒEl Mandado.Ó
¥ What does ÒEl MandadoÓ mean in English?

4. Wrap-up

¥ Review answers to these questions as a class. Ask students to think about the benefits for Latinos
and Non-Latinos of having these two businesses in the community. Make a shared list of these
benefits.
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Lesson 3 / Activity 3 Ð Different Voices

OBJECTIVE
Students will be able to evaluate and analyze arguments made about immigration and economics and will
be able to respectfully communicate their own opinions after fact-checking the arguments used by others.

MATERIALS Print four copies of the NewzCrew Role Play Script available from the New Faces web site.
You may want to assign the four roles before the class session to allow participants to rehearse the
dialogue.

TOTAL CLASSROOM TIME 60 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the NewzCrew role playing activity.

¥ NewzCrew is an innovative, online program by and for youth using the Internet and news media to
develop and promote media literacy and youth engagement in the democratic process.

¥ Learn more about NewzCrew: http://www.newzcrew.org/

¥ In this activity, four students will read the parts of four NewzCrew teens discussing immigration in
an online NewzCrew chat room.

¥ Inform students that the dialogue that they are about to hear is taken from an online chat room and
that it contains some controversial opinions. Remind students of their previous introduction about
the proper way to discuss controversial issues and assure that they interact respectably.

¥ See the entire discussion: http://www.newzcrew.org/webx?13@495.tspla3UIobd.0@.26cc05aa/8

2. Assign parts and handout scripts.

¥ Assign students to the four roles:
 CharmerBoy:  A high school senior from Montana who is looking forward to going to college
 AZERT_Resurrected: A teen from New York.
 northern folk: A 16-year-old Scottish teen
 Regina_24: A liberal democratic farm girl from Minnesota who like politics and debating.

¥ Give players adequate time to read the entire discussion and to focus on their own part.  The
dialogue was pulled from an actual Internet discussion on ÒNewzCrewÓ so allow the ensemble to
decide together how to set up the room for their performance.

3. Student Journaling

¥ Ask students to write down one of the primary arguments used by each character in the dialogue.
They should answer the following questions.

¥ What was the strongest claim made by each character?

¥ Did he/she provide evidence to support this claim? If so, what was the evidence?
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4. Class Discussion

¥ Discuss the claims made by each of the characters. What were their principal arguments and to
what extent were they based on verifiable facts?

¥ What other arguments have students heard about the economic and cultural impact of immigration
on the United States and their communities?

5. Assignment

¥ Students should choose one of the claims made in the dialogue and conduct internet research in
order to find factual information related to this claim. Students should find information from at least
two different sources and should determine whether or not this claim seems to be supported by
facts.

¥ Sources may include:
 American Immigration Law Foundation www.ailf.org
 Highlander Research and Education Center http://www.highlandercenter.org/r-immigration.asp
 Center for Immigration Studies http://www.cis.org/aboutcis.html

6. Wrap Up

¥ This follow up should be done the next day. After students have returned their homework
assignment they should share their findings with the class. Compare the supporting or
contradictory evidence that students found. Ask students to compare sources of information and to
evaluate possible reasons for any differences in their investigation. Finish by reminding students
that immigration is a complex issue in which there are many points of view.
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Lesson 3 / Activity 4 Ð Hispanic Economic Impact in NC

OBJECTIVE
Students will be able to identify the main idea and supporting details of an article on the economic impact of
Hispanics (Latinos) on North Carolina

MATERIALS Print copies of the Hispanic Impact article available from the New Faces web site.

TOTAL CLASSROOM TIME 25 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Handout copies of the Wilmington Star News article, ÒHispanic Impact $9 Billion.Ó

¥ This article first appeared in the Wilmington Star News on Jan. 4, 2006 and reports on the NC 2006
Economic Forecast Forum.

2. Allow students time to read the article.

3. Respond to the Article

¥ Students should individually write down the main idea of the article and should provide three
examples of details that support the main idea.

¥ In addition student should identify at least one economic contribution that Latinos make to N.C.

4. Wrap Up

¥ Lead a class discussion about studentsÕ findings and about the economic contributions of Latinos
to N.C.
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Lesson 3 / Activity 5 Ð Class Discussion About the Latino Credit Union

OBJECTIVE
Students will be able to verbally communicate the mission and benefit to the community of the Latino Credit
Union in Durham. Students will also be able to identify reasons that the credit union was established.

TOTAL CLASSROOM TIME 20 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Remind students about the mission and work of the Latino Credit Union in Durham that was
featured in the video clip ÒLatino Financial ContributionsÓ from Nuestra Comunidad-Latinos in
North Carolina.  (Chapter 15 on DVD)

2. Lead a discussion around this question: How does the Latino Credit Union help the North
Carolina economy?

¥ Here are some of the reason why the Latino Credit Union was opened in Durham:

 In the 1990Õs, North Carolina had greater growth in its Latino population than any other state,
according to 2000 census data.

 Of the Latino households counted, 29 percent do not have accounts with mainstream financial
institutions.

 Some reasons Latinos donÕt have bank accounts: difficulties with the English language,
perceived discrimination, distrust of banks stemming from banksÕ instability in many Latin
American countries.

 Because of the perception that Latinos keep cash at home rather than use banks, they suffer
increased home invasions and armed robberies.

¥ Learn more about the history, mission and success of the Latino Credit Union:
http://www.cooperativalatina.org/about/index.html

3. Wrap Up: Assign students to research Latino-owned business in your community and be
prepared to share their findings for the next activity.

¥ Suggest that students look in the Yellow Pages, the local newspaper, local or regional Latino
publications and online. Students should write the answers to the following questions:

 What are the names of the Latino-owned businesses in your community?
 What types of services do they provide?
 Where are they located?
 How long have they been in existence?

.
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Lesson 3 / Activity 6 Ð Latino Businesses in your Community

OBJECTIVE
Students will be able to identify Latino-owned businesses in their community and will be able to analyze the
benefits of these businesses for their local economy and for the Latino population.

TOTAL CLASSROOM TIME 20 minutes

NOTE
This activity requires that students have completed the homework project assigned in the previous activity.
ÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉÉ

1. Remind students about the ÒEl Mandado,Ó a business that offers a multitude of services and
caters to the Latino population.

¥ This Latino owned business was featured in the film clip ÒLatino Financial ContributionsÓ (Shown in
Lesson 3, Activity 2) (Chapter 15 on the DVD)

2. Ask students to share the list of Latino businesses they discovered in their community, and
create a comprehensive class list of all of their responses. Record the answers to the following
questions on the board.

¥ What are the names of the Latino-owned businesses in your community?

¥ What kind of services do they offer?

¥ How did you find them?

¥ Where there more or few than you expected?

¥ Where are they located?

¥ How long have they been in existence?

3. Wrap up with a discussion about these questions:

¥ Why do you think these businesses have been successful?

¥ Are there any common characteristics of these businesses?

¥ How do these businesses benefit your communityÕs economy?
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Lesson 3 / Activity 7 Ð What Jobs are Latinos Doing in Your Community

OBJECTIVE
Students will be able to identify jobs commonly held by Latino members of their community. Students will be
able to offer analysis about the reasons why many Latinos are engaged in these types of work.

TOTAL CLASSROOM TIME 30 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Divide the class into groups of 3 students.

2. Ask each group to compile a list of the jobs they see Latinos commonly performing in their
community.

3. Ask students to combine with another group and compare their lists.  Ask group to discuss the
following questions.

¥ Why do you think many Latinos are doing these jobs?

¥ Are these the only areas in which Latinos work?

¥ Are there likely to be different trends in the occupations filled by Latinos who are U.S. citizens or
permanent residents and those filled by undocumented Latinos?

¥ Why might these differences exist?

4. Wrap Up: Facilitate a discussion about insights students have gained in this small group
activity.
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New Faces
Unit 4 / Lesson 4
Overview

Cultural Diversity
Students will learn about the mission of El Pueblo, Inc., and share details of their
festival, ÒLa Fiesta.Ó They will also be able to understand the mission and impact
of the community gardening project, sponsored by Seeds, Inc. and will research
different cultures in their local community.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

OBJECTIVES

¥ Activity 1 - Students will be able to describe their observations after viewing a film clip about Latinos’
contributions to the cultural diversity of N.C. Students will be able to define cultural diversity and analyze
its benefits to their community and country.

¥ Activity 2 - Students will be able to verbally communicate the ways in which information, ideas, and
language are influenced by experiences with different cultures.

¥ Activity 3 - Students will be able to analyze different theories and ways of describing the cultural and
ethnic diversity of the United States and will communicate their opinions about ways in which embracing
cultural diversity enriches their communities.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

MEDIA- 1 Video

ÒLa Fiesta Del PuebloÓ (Chapter 16 on DVD)  - Film clip from Nuestra Comunidad-Latinos in North
Carolina, By Joanne Hershfield and Penny Simpson, 2001 (Runtime:  4:31)

Order the free New Faces DVD online or access video clips from the website.
www.workingfilms.org/newfaces

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Lesson 4 / Activity 1 Ð What is Cultural Diversity?

OBJECTIVE
Students will be able to describe their observations after viewing a film clip about Latinos’ contributions to
the cultural diversity of N.C. Students will be able to define cultural diversity and analyze its benefits to their
community and country.

MATERIALS New Faces DVD & player.

TOTAL CLASSROOM TIME 20 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the unit topic Cultural Diversity and the film clip ÒLa Fiesta Del PuebloÓ from Nuestra
Comunidad-Latinos in North Carolina. (Chapter 16 on DVD)

Summary
Andrea Baz‡n and Katie Pomerans discuss the mission of El Pueblo, Inc. as we watch images from
their festival, ÒLa Fiesta.Ó  Then, Rich Bell, Executive Director of Seeds, Inc. describes the community
gardening project in North East Central Durham, as we watch images of people participating in
activities at the garden itself.

Veronica Barredo, a Latina member of Seeds, explains the importance of the involvement of the Latino
community with the project.  A Mexican artist and an African American sculptor, Rodney Bennett,
discuss how their work not only maintains traditions, but also celebrates diversity in their community.

2. View the clip (Runtime 4:31)

3. Lead a class discussion about the film clip using the following questions.

¥ What are positive aspects of holding an event such as La Fiesta?
¥ Describe the mission of Seeds, Inc.
¥ Tell how the Latino population is involved in the Seeds, Inc. project.
¥ How are other ethnic groups also involved in the Seeds, Inc. project?
¥ Describe the images you have seen in this film clip.
¥ What message does the sculptor, Rodney Bennett, share at the end of this clip?

4. Wrap Up

¥ Conclude the activity with a discussion about the definition of cultural / ethnic diversity and how they
affect the studentsÕ school, community and country.

¥ Diversity- The condition of being diverse; variety; especially the inclusion of diverse people (as
people of different races or cultures) in a group or organization.

¥ Cultural Diversity - Differences in race, ethnicity, language, nationality, or religion among various
groups within a community, organization, or nation.
(Definition from http://wind.uwyo.edu/sig/definition.asp)
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Lesson 4, Activity 2 - Play the Language Game

OBJECTIVE
Students will be able to verbally communicate the ways in which information, ideas, and language are
influenced by experiences with different cultures.

TOTAL CLASSROOM TIME 20 minutes

NOTE Enlist a class member to be the recorder for this activity, using a blackboard, dry erase board or giant
tablet on an easel so everyone can see.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Brainstorm Spanish and or Latino words we know.
¥ Ask the students to think of words they commonly hear that come from the Spanish language and

from Hispanic and Latino cultures.  Here are some examples to start the discussion: tortilla, patio,
taco, hasta luego, si, Chihuahua, cucaracha, salsa . . . Which words do they personally use?

2. Discuss cultural influences on the English language

¥ Discuss cultural influences on the English language that have resulted in the U.S. adopting the
words as their own.

¥ Examples:
 French examples - Brunette, bon voyage, petite, finale, critique.
 German examples - Kindergarten, kaput, Rottweiler, Gesundheit, waltz.
 Native American examples - Powwow, moose, tomahawk, squash.

3. Discuss effects of culture sharing

¥ How does this sharing of culture and swapping of words affect our daily lives?

¥ What words from the American English language may have influenced other cultures?

¥ Examples could be jeans, jazz, television, . . .
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Lesson 4 / Activity 3 Ð Melting Pot or Ethnic Stew?

OBJECTIVE
Students will be able to analyze different theories and ways of describing the cultural and ethnic diversity of
the United States and will communicate their opinions about ways in which embracing cultural diversity
enriches their communities.

TOTAL CLASSROOM TIME 20 minutes
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

1. Introduce the topic of cultural diversity on a local and national level by explaining the debate
about the term Òmelting potÓ being used to describe the diversity of the U.S.

The term Òmelting potÓ refers to the idea that societies formed by immigrant cultures, religions, end
ethnic groups, will produce new hybrid social and cultural forms. The notion comes from the pot in
which metals are melted at great heat, melding together into a new compound, with greater strength
and other combined advantages. In comparison with assimilation, the term melting pot implies the
ability of new or minority groups to affect the values of the dominant group. Sometimes it is referred to
as amalgamation, in opposition to both assimilation and pluralism.

The concept of Òethnic stew Ò is similar to that of melting pot, though the degree of cultural
distinctiveness is higher in the ethnic stew. However the cultural distinctiveness is even greater
according to the Òsalad bowlÓ thesis in which different groups keep their differences, while maintaining
relations among each other.

Adapted from Encyclopedia of The World’s Minorities, Fitzroy Dearborn Publisher
http://www.tolerance.cz/courses/texts/melting.htm

2. Ask students if they think the U.S. more of a Òmelting potÓ, Òethnic stewÓ or Òsalad bowlÓ and
ask them to think about the different implications for how we view ourselves and our
communities.

3. Discuss cultural diversity on a local level.

¥ Ask students to volunteer their ethnic background if they know it and if they want to share it.  Keep
a running list and locate these regions on a map or globe.

¥ Ask student to apply the terms Òmelting potÓ, Òethnic stewÓ or Òsalad bowlÓ to their class, school,
and community.  How do they apply?

4. Ask students, ÒWhere do you see cultural diversity celebrated at school and in your
community?Ó

¥ Describe any festivals or activities held by different ethnic groups in your community.

¥ Have you ever participated in any of these?

¥ If you have, what were some of the activities you saw at these festivals?

¥ Did you enjoy them? Why or why not?
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5. Facilitate a discussion on the importance of embracing and celebrating cultural diversity.

¥ How does viewing our country as either a melting pot or an ethnic stew affect the ways we
embrace cultural diversity?

¥ Why is it important to celebrate cultural diversity?

¥ What can we do at our school to be more open to cultural groups other than those with which we
each identify?

6. Wrap Up of the Unit. Review with students the concepts covered in this unit.

¥ Immigration - Remember Juan who came from El Salvador as a result of Hurricane Mitch.

¥ Undocumented Workers - Remember the problems the workers from Austin, Texas were having
getting paid for their labors.

¥ Immigration Law vs. Family Law - Remember the story of Ramon and his hopes and dreams for his
family in Mexico.

¥ Latino Economic Impact - Remember the Latino Credit Union and the El Mandado and the news
article about the Latino population contributing 9 billion dollars to the N.C. economy).

¥ Latino Cultural Impact Ð Remember the stories of Seeds Inc. and La Fiesta del Pueblo.
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Unit 4 Vocabulary Ð Latinos Challenges and Contributions

Amnesty: In this context, amnesty refers to the ÒamnestyÓ program that at several points in the history of
the U.S. was established for undocumented immigrants.  These immigrants were given a pardon and hence
allowed to stay in the United States even after having worked in the United States without the proper
documentation.  An amnesty happened in 1986.

Coyotes: The term used to identify the groups of individuals that are responsible for running and
maintaining an underground business of guiding undocumented individuals through our Mexican or
Canadian borders.  This term can be used interchangeably with the term Òborder smugglers.Ó

Crossing the border: Phrase used by many when referring to the actual act of immigrants entering the
United States illegally through our Canadian and Mexican borders.

Border Patrol:  Common name for the U.S. Custom and Border Protection, an agency under the
Department of Homeland Security; consists of a group of trained officers whose priority is to guard a
countryÕs borders for the purpose of national security.

Citizen:  A person owing loyalty to and entitled by birth or naturalization to the protection of a state or
nation.  A resident of a city or town may also be called a citizen.

Deportation: The act of removing a person who no longer has the legal right to remain in the United States.

Discrimination:  the act, practice, or an instance of discriminating categorically rather than individually:
prejudiced or prejudicial outlook, action, or treatment.

Diversity: The condition of being diverse; variety; especially the inclusion of diverse people (as people of
different races or cultures) in a group or organization.

Documented Immigrant:  A foreign national with the proper documentation (ÒpapersÓ) to remain legally
and/or work in the United States.

Emigration: The act of leaving one country or region to settle in another. (e.g. Luis and his family emigrated
to Canada from the United States.)

Green Card:  Term commonly used to refer to the documentation, identifying legal status, given to legal
permanent residents of the United States.

Immigrant:  A person who leaves one country to settle permanently in a country other than their country of
origin.

Immigration: The act of settling into a country or place that is not oneÕs native land.

Industry:  The production and manufacture of goods, especially on a large scale.

Labor Force:  The group of skilled workers either working or considered ready for hire.  This term can be
used interchangeably with Òlabor pool.Ó
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Legal Permanent Resident: Legal status attained for an immigrant, giving him/her the right to remain
permanently in the United States.

Migration: The movement of a group of people from one country or locality to another.  (e.g. Michael and
his family migrated from Wisconsin to Ohio.)

Non-Immigrant: A foreign national, such as a tourist, who enters a country for a temporary stay. A foreign
national may only be considered a non-immigrant if he/she returns to his or her own country after a stay
abroad.

Rural: Pertaining to the country.

Undocumented Person: A foreign national without the proper documentation (ÒpapersÓ) to work legally or
remain permanently in the United States.

United States Citizen: A person either born or naturalized in the United States. (e.g. Maria Elena is a US
citizen)

United States Citizenship and Immigration Services (USCIS): This agency, formerly known as
Immigration and Naturalization Services (INS), is the sole institution for administering migratory procedure
for all immigrants and non-immigrants.

United States Department of Homeland Security:  New department established after September 11,
2001 to enhance national security methods.  This creation dismantled the Immigration and Naturalization
(INS) agency and restructured it to what we now call the United States Citizenship and Immigration Services
(USCIS).  The DepartmentÕs components include border and transportation security, emergency
preparedness and response, information analysis and infrastructure protection, science and technology,
management, Coast Guard, Secret Service, Citizenship and Immigration Services, and the Office of
Inspector General.

Urban:  Pertaining to a city.

Voluntary Departure (ÒDeportation at WillÓ):  Once an immigrant has been cited for deportation, an
immigration judge may give him/her the opportunity to leave by a designated date, on his/her own.  This
option is better than undergoing forced removal or a standard deportation.  During a standard deportation
the alien (an un-naturalized resident of a country) will be detained in a prison until it is his/her time to be
deported back to his/her home country.  In many instances this procedure could take months.

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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Unit 4 Evaluation Suggestions: Latino Challenges and Contributions

1. Research the possibility of an undocumented worker becoming a legal permanent resident of the U.S.
Is it possible for an undocumented worker to become a legal permanent resident or citizen of the United
States while staying in this country? Would a person need to return to his or her home country in order
to attempt this process? What are the barriers that prevent undocumented immigrants from coming to
the U.S. legally and from changing their status once they are here? Formulate the steps a person would
follow if he/she wanted to try to become a permanent resident of the United States after being in the
country illegally. Use the following website: www.uscis.gov

2. Imagine you are trying to help your friendÕs mom, a Latina worker, who was not paid by her employer.
Develop a list of steps you could follow to help her collect the money she is owed.  Use these websites
to get ideas:

North Carolina Department of Labor Wage Complaint Site
http://www.dol.state.nc.us/wh/fact%20sheets/wagecomplaint.htm
El Pueblo Inc.
www.elpueblo.org

3. Think about any existing cultural celebration in your community. How do these celebrations help people
learn to value cultural diversity? Imagine that you were going to help plan a new celebration of cultural
diversity or that you were going to be part of the planning committee for an existing celebration. What
types of events would you include to help others in your community increase their understanding of
other ethnic and cultural groups?

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .


